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Summary

Introduction. Higher level of knowledge and frequent contacts with 
peers with disabilities can influence the emergence of more positive 
attitudes of students towards peers with disabilities. In regard to that, 
our aim was to test the importance of knowledge, contact frequency 
and other possible factors influencing attitudes of students toward 
disabled peers.

Methods. The study included 140 students of 4th and 5th grade of 
primary schools. The research was conducted in the period from De-
cember 2020 to March 2021 in two primary schools. The Chedoke 
McMaster scale was used to examine students’ attitudes toward peers 
with disabilities, while Contact with Disabled Persons Scale and the 
Children’s Knowledge about Handicapped Persons Scale were used 
to assess frequency of contact and knowledge about disabilities. 

Results. Girls showed a significantly higher level (25.21±6.21) of fre-
quency of contacts with students with disabilities compared to boys 
(19.66±7.30) (p=0.043) and higher level of knowledge (27.88±5.88) 
about disabilities compared to boys (25.50±4.69) (p=0.009). Respon-
dents who attended school together with children with disabilities 
(31.07 ± 8.41) showed a significantly higher level of frequency of 
contacts with students with disabilities compared to respondents 
who did not attend school with peers with disabilities (13.72±6.32) 
(p=0.001). 

Conclusion. Higher level of knowledge and frequent contacts with 
peers with disabilities does not have influence on the emergence of 
more positive attitudes of students towards peers with disabilities.
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Introduction 

Developmental disabilities are defined as severe, chronic disabilities attributable to mental and/
or physical impairments that are ‘’likely to continue indefinitely“, resulting in functional limita-
tions in self-care, learning, receptive or expressive language, self-direction, capacity for economic 
self-sufficiency and independent living; manifested by the age 22 and requiring care, treatment 
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or other services of extended or lifelong dura-
tion [1]. World Health Organization estimates 
that more than a billion people live with some 
form of disability, or about 15% of the world’s 
population [2]. The best possible building for an 
inclusive community is based on education. If 
children in schools are not taught to work and 
live in a community, to tolerate and appreciate 
differences related to origin, religion, culture, 
nationality, but also differences in cognitive, 
emotional, social and sensory-motor abilities, it 
will undoubtedly form a community that puts 
people with developmental disabilities at a dis-
advantage [3,4]. Children who have develop-
mental disabilities already have a large number 
of challenges that have arisen as a result of their 
difficulties, such as health and social problems, 
and therefore society should avoid the possi-
ble obstacles in front of them in every possible 
way, including those of an educational nature. 
In order to avoid these obstacles, in recent years 
there has been a tendency to provide children 
with developmental disabilities, with the con-
ditions to reach the maximum in their achieve-
ments and to inlude them in the regular educa-
tional system [3,4].

Inclusion implies the practice of including 
children with disabilities in the general edu-
cation classroom with full involvement of all 
students in all aspects of schooling [5]. Giv-
en that inclusion is a very complex process 
influenced by many factors, special attention 
should be paid to the key participants of in-
clusion (teachers and students) and to their 
views on this issue, which should be positive-
ly directed [5−7]. Unfortunately, the access of 
children with developmental disabilities to 
regular schooling does not always guarantee 
a good outcome, full participation of inclu-
sion members (teachers, pupils and students) 
or social acceptance. Although several stud-
ies have shown positive academic and social 
benefits of inclusive education [5,8,9], some 
others show that during inclusion, students 
with disabilities face a large number of social 
problems [10,11]. For example, students with 

developmental disabilities are significantly 
less likely than students without disabilities 
to report a sense of belonging to society, a 
sense of acceptance and security, or a feeling 
that other students are pleasant or kind to 
them, and significantly more likely to report 
interpersonal conflicts in school, loneliness 
and the existence of isolation [10].

It is known from literature that the atti-
tudes of students of typical development to-
wards peers with developmental disabilities 
range from predominantly negative to moder-
ately positive [3]. It has been recognized that 
the main barrier to social inclusion in school 
is the existence of negative attitudes of peers, 
and these negative attitudes can often manifest 
themselves in the form of name-calling or ha-
rassment of students with developmental dis-
abilities [12,13]. The importance of a positive 
attitude of peers towards children with devel-
opmental disabilities is shown by data from 
the literature, which states that a positive at-
titude is vital for the progress of students with 
developmental disabilities. However, in order 
for students with developmental disabilities to 
learn and progress to their full potential, it is 
necessary to find a socially acceptable and sup-
portive environment [14−16].

Since it has already been identified that 
the emergence of negative attitudes is the be-
ginning of the problem that children with de-
velopmental disabilities face during school-
ing, in order to assess attitudes towards 
people with disabilities, a large number of 
studies have been done to improve methods 
of assessment of attitudes. However, progress 
in identifying attitudes towards persons with 
developmental disabilities has been particu-
larly advanced in terms of adult assessment 
(parents, teachers), but very few studies have 
worked to assess the knowledge and attitudes 
of children [3,4,17−19]. 

Although in our country there is a tenden-
cy towards inclusion in education, the liter-
ature lacks data on the attitudes of students 
towards the inclusion of their peers who have 
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developmental disabilities. There is a large 
amount of data in the literature on the attitudes 
of teachers and parents towards inclusion, but 
there is not much data on the attitudes, as well 
as frequency of contact and knowledge of chil-
dren about their peers with developmental dis-
abilities [20,21]. It is very important to under-
stand the attitudes of the participants in inclu-
sion and in which population of children neg-
ative attitudes occur more often, because only 
in this way it is possible to properly formulate 
and successfully implement inclusive educa-
tion policy. This is the reason why this topic 
was chosen, and the main goal of the research 
was to examine whether there is a difference in 
attitudes, knowledge and frequency of contact 
with peers with developmental disabilities, 
between groups of respondents divided by 
gender, age and inclusion. Also, the objective 
of the research was to determine correlation 
between attitudes, frequency of contact and 
knowledge of students of typical development 
towards peers with developmental disabilities.

Methods

Prior to conducting the research, consents were 
collected from parents whose children partici-
pated in the research. A survey was conducted 
after all obtained consents. The study included 
140 respondents, divided into two groups. The 
first group was consisted of 70 respondents 
from the typical population which attended 
classes together with children with develop-
mental disabilities (group with inclusion). The 
other group was consisted of children from the 
typical population, which did not attend classes 
together with children with disabilities (group 
without inclusion). Students with disabilities 
attended classes according to a customized pro-
gram from the first grade with their peers, and 
had a diagnosis of learning difficulties, as well 
as moderate intellectual disabilities. The study 
included approximately equal numbers of male 
and female respondents. Out of the total num-

ber of respondents, 71 (50.7%) were boys, while 
the remaining 69 (49.3%) were girls. Out of the 
total number of surveyed children, 30 (21.4%) 
were nine years old, the majority, 66 (47.1%) 
were ten years old, while 44 (31.4%) were elev-
en years old. Half of the respondents were the 
fourth grade students of primary school (50%), 
while the remaining 70 (50%) attended the fifth 
grade of primary school (Table 1). 

Table 1. Respondent’s socio-demographic chara- 
cteristics

Characteristics Number (%), or
Mean ± SD

Gender
       Boys
       Girls

71 (50.7)
69 (49.3)

Age
       Mean age, Y (SD)
       9 years
       10 years
       11 years

23.1±2.8
30 (21.4)
66 (47.1)
44 (31.4)

Grade
       Fourth grade
       Fifth grade

70 (50.0)
70 (50.0)

The research was conducted in two pri-
mary schools, “Hilmi ef. Saric” in Tarčin and 
in the primary school “9. maj” in Pazarić. 
Demographic data, gender, age, grade were 
collected through a specially compiled ques-
tionnaire, while achievement of students was 
collected from the grade book in collabora-
tion with the class teachers involved in the 
research. The research was conducted in the 
period from December 2020 to March 2021.

Three scales were used in our research Che-
doke-McMaster Attitudes Towards Children 
with Handicaps scale (CATCH) [22], Contact 
with Disabled Persons Scale (CDP) [23] and 
the Children’s Knowledge about Handi-
capped Persons Scale (CKHPS) [24]. All three 
instruments have been translated into Serbian 
for the purposes of previous research, and we 
used that version of the instrument [25].

Attitudes of primary school students to-
wards children with disabilities were assessed 
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by the CATCH scale. Since the research was 
aimed at assessing attitudes towards students 
with disabilities, the term “handicap” has 
been replaced by the term “developmental 
disabilities.” This scale has been translated 
into Serbian by Talijan et al. [25] and that ver-
sion was used. The CATCH scale is based on 
the three-component model of attitudes and 
encompasses the cognitive, affective, and be-
havioral domains. The scale includes 36 items 
with an equal number of positive and nega-
tive statements. The total score of the respon-
dents was obtained by summing the items, 
dividing the sum by the number of particles 
and then multiplying by 10, while the score 
of separate domains was calculated by add-
ing the number of points and then divided 
by the number of questions [26]. The higher 
score on the scale indicates more positive atti-
tudes. Factor analysis of Rosenbaum et al. [22] 
showed that factors one and three included 
affective and behavioral items, and factor two 
cognitive items, the three-component model 
of attitudes was not confirmed, and authors 
suggested that a two-component model may 
be more appropriate. Therefore, in our re-
search we used a two-component model of 
attitudes. The reliability of internal consisten-
cy for the scale as a whole is high (α = 0.909), 
as well as for the affective-behavioral compo-
nent (α = 0.901), while this value is acceptable 
for the cognitive component (α = 0.705) [27]. 

In an original CDP scale the items are 
adapted to the experience of primary school 
children so that the scale will be focused on 
assessing the frequency of contact with chil-
dren with disabilities. This scale consists of 
twenty items and the frequency of contact 
may be from never to very often.  In order to 
assess psychometric characteristics, the au-
thors of the scale conducted a study on a sam-
ple of 238 people. The internal consistency 
measured by the Cronbach alpha coefficient 
was 0.92 [23]. 

Knowledge of Persons with Disabilities 
was assessed using the CKHPS scale. The 

instrument includes 25 items that can be an-
swered on a three-point scale: 0 (no), 1 (not 
sure) and 2 (yes). Scores can range from 
zero to 50, and a higher score indicates more 
knowledge about developmental disabilities. 
In order to assess the psychometric properties 
of the scale, Hazard (24) conducted a study 
on a sample of 411 students attending prima-
ry school. The results of the study showed 
that the reliability, estimated by the Spear-
man-Brown coefficient, is 0.53 [24].

The methods of descriptive and analytical 
statistics were used in the paper. Among the 
methods of descriptive statistics, measures of 
central tendency and measures of variabili-
ty were used, namely: arithmetic mean with 
standard deviation and relative numbers for 
categorical variables. Distribution was nor-
mal and among the methods of analytical sta-
tistics Student’s t-test and numerical one-fac-
tor analysis of variance (ANOVA) for bound 
samples were used to determine differences 
in mean values between two or more groups 
of respondents. Of the nonparametric tests, 
the chi-square test was used to assess the dif-
ference between the groups. For the correla-
tion analysis, Pearson’s correlation coefficient 
was used. The usual value of p <0.05 was tak-
en as the level of statistical significance of dif-
ferences. Results were statistically analyzed 
in GraphPad Prism software (GraphPad, La 
Jolla, CA, USA) and SPSS software package 
version 21.0 (Statistical Package for Social Sci-
ences SPSS 21.0 Inc, USA).

Results

There was no statistically significant difference 
between the groups of respondents divided in 
relation to gender in the average values of the 
total score of attitudes, affective-behavioral do-
main or cognitive domain of attitudes towards 
students with disabilities. A statistically signifi-
cant difference (t=-2.315; p=0.043) was observed 
between boys and girls in the average values of 
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the CDP scale which estimates the frequency 
of contacts with students with developmental 
disabilities. Girls (25.21±6.21) showed a signifi-
cantly higher level of contact frequency with 
children with disabilities compared to boys 
(19.66±7.30). A statistically significant difference 
(t=-2.647; p=0.009) was observed between boys 
and girls in the average values of the CKHPS 
scale of children’s knowledge about persons 
with disabilities. Girls (27.88±5.88) showed 
a higher level of knowledge about people or 

children with disabilities compared to boys 
(25.50±4.69) (Figure 1).

There was no statistically significant dif-
ference between the groups of children divid-
ed by age at 9, 10 and 11 years in the aver-
age values of attitudes towards children with 
disabilities, as well as the affective-behavioral 
or cognitive domain of attitudes, and no dif-
ference was observed in the frequency of con-
tacts, nor knowledge about people with dis-
abilities (Table 2).

Figure 1. Mean values of attitudes, frequency of contact and knowledge between respondents divided by gender.  
CATCH - Chedoke-McMaster Attitudes Towards Children with Handicaps scale; CDP - The Contact with  Disabled Persons 
Scale; CKHPS - Children’s Knowledge about Handicapped Persons Scale, M – mean, SD – standard deviation; *p<0.05; **p<0.001.

Table 2. Attitudes, frequency of contacts and knowledge about people with disabilities in relation to the age of the 
respondents

Attitudes, frequency of contact and 
knowledge about developmental 

disabilities

Age 
Number (%) F p

9 years 10 years  11 years

CATCH (totale score)
Affective-behavioral domain

Cognitive domain
CDP (total score)

CKHPS (total score)

26.18±4.89
2.71±0.53
2.22±0.43
21.50±7.31
25.20±6.20

27.35±4.35
2.95±0.54
1.98±0.70
22.45±7.51
27.39±5.50

27.32±4.99
3.01±0.69
1.94±0.54
22.93±9.98
26.61±4.60

0.719
2.501
2.272
0.055
1.708

0.489
0.086
0.107
0.947
0.185
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Neither statistically significant difference 
in the average values of the total score of at-
titudes towards students with disabilities, af-
fective-behavioral or cognitive domain, nor 
knowledge about people or children with dis-
abilities was observed between the groups of 
respondents divided in relation to inclusion.  
Between the groups of respondents divided 
into groups in relation to whether they attend 
classes together with students with disabili-
ties or not, a statistically significant difference 
(t=6.386; p=0.001) was observed in the average 
values of the scale for assessing the frequen-
cy of contacts with children with develop-
mental disabilities. Respondents who attend 
school together with children with disabilities 
(31.07±8.41) showed a significantly higher lev-
el of frequency in contacts with students with 
disabilities compared to respondents who do 
not attend school with peers with disabilities 
(13,72±6.32) (Figure 2).

Pearson’s correlation coefficient showed 
the existence of a statistically significant posi-
tive and strong correlation between the overall 
score of attitudes towards children with dis-
abilities with the affective-behavioral domain 
of attitudes (r=0.939; p<0.01), as well as mod-
erately strong and positive correlations with 
cognitive attitude domain (r=0.432; p<0.01). 
A statistically significant, weak and positive 
correlation was also observed between the af-
fective-behavioral and cognitive domains of 
attitudes (r=0.172; p<0.05). These results show 
that children who have more positive attitude 
towards children with disabilities, at the same 
time have higher level of affective-behavior-
al and cognitive attitudes. A statistically sig-
nificant correlation between the frequency of 
contact and knowledge about persons with 
disabilities in relation to the attitude of the re-
spondents towards students with disabilities 
was not observed (Table 3).

Figure 2. Mean values of attitudes, frequency of contact and knowledge between respondents divided by inclusion.  
CATCH - Chedoke-McMaster Attitudes Towards Children with Handicaps scale; CDP - The Contact with  Disabled Persons 
Scale; CKHPS - Children’s Knowledge about Handicapped Persons Scale, M – mean, SD – standard deviation; *p<0.05; **p<0.001.
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Discussion

In our study, we examined 140 fourth and 
fifth grade students. In relation to inclusion, 
we divided the respondents into two groups, 
a group of 70 respondents who do not attend 
classes together with students with disabili-
ties and a group of 70 respondents who attend 
classes together with their peers with dis-
abilities. In our research, neither statistically 
significant difference was observed between 
students who are in inclusion and those who 
are not in the overall score of attitudes, nor in 
the affective-behavioral or cognitive domain 
of attitudes. Our results are confirmed by the 
research of Dyson et al. [5] conducted on a 
sample of 77 children in Canada, which found 
that the attitudes of children with typical de-
velopment, who had contact with children 
with developmental disabilities, were almost 
the same as those of children with typical de-
velopment who had no contact with children 
with developmental disabilities [5]. Although 
most studies have shown conflicting results 
compared to ours and Dyson et al. [5], that 

children attending school with children with 
developmental disabilities have a significant-
ly higher level of positive attitudes compared 
to children who do not attend inclusive class-
es and have never been in contact with a peer 
who has developmental disabilities [8,28]. A 
study conducted in Canada [28] on a sample 
of nearly 2,000 students showed a statistically 
significantly higher average value of the over-
all score of attitudes toward children with dis-
abilities in children who are included, com-
pared to children who are not. Also, the study 
of Nikolaraizi et al. [8] conducted in the Unit-
ed States of America (USA) and Greece has 
shown that children who are included accept 
children with developmental disabilities sig-
nificantly faster and better than children who 
are not included [8].Although these results 
are encouraging, all mentioned studies indi-
cate that children in inclusion have a positive 
attitude towards children with developmental 
disabilities, but they are not interested in so-
cializing, playing, sitting together on a school 
bench or learning with peers with disabilities 
[8,28]. These results show that the existence of 

Table 3. Correlation between the frequency of contact and knowledge about people with disabilities in 
relation to the attitude of respondents towards children with disabilities

 Attitudes 
(total score)

Affective- 
-behavioral  

domain 
(attitudes)

Cognitive do-
main 

(attitudes)

Frequency of 
contact

Knowledge  
about 

people with 
disabilities

Attitudes 
(total score)

Affective-behavioral 
domain (attitudes) 0.939**

Cognitive domain 
(attitudes) 0.432** 0.172*

Frequency of contact 0.100 0.133 0.055

Knowledge about 
people with 
disabilities

0.063 0.073 -0.148 0.020

Pearson’s correlation coefficient (r) was used, r values are shown in the table. * p < 0,05, ** p < 0,01
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a positive attitude of students does not mean 
their willingness to fully accept children with 
disabilities.

Most of the studies show that girls have 
a significantly more positive attitude towards 
peers who have developmental disabilities, 
which could be explained by the earlier de-
velopment of empathy in relation to boys 
[18,19]. In our study, we neither observed a 
statistically significant difference between 
girls and boys in attitudes, nor between dif-
ferent groups of respondents divided by age. 
However, there are studies whose results col-
laborate with our results [29], where no dif-
ferences in attitudes were observed between 
boys and girls.

Contact is defined as personal experience 
with members of a stigmatized group, and 
the effect of contacts on forming attitudes is 
the focus of a large number of studies that 
have shown that general personal contact 
with a person with a developmental disabil-
ity has a positive effect on reducing negative 
attitudes. However, the relationship between 
contact and attitudes is much more complex, 
because making contact with a person with 
a developmental disability does not always 
result in the formation of positive attitudes 
[19,30]. Our results showed that there was 
no significant correlation between frequency 
of contact and attitudes of the respondents 
towards peers with developmental disabil-
ities. Our results were confirmed in a study 
by Barr and Brachitta [31] who showed that 
a mere contact with people with disabilities 
was not necessarily correlated with positive 
attitudes and that better predictor of posi-
tive attitudes was the type of disability one 
had contact with [31]. However, our results 
showed that girls (25.21±6.21) had a signifi-
cantly higher (p=0.043) level of contact fre-
quency with students with developmental 
disabilities compared to boys (19.66±7.30). 
In our study we showed that contact with 
children with developmental disabilities was 
significantly (p=0.001) more frequent from re-

spondents who attend school together with 
children with disabilities in comparison to 
respondents who do not attend school with 
peers with disabilities. However, between 
groups of children divided by age, we did not 
observe a significant difference in the average 
values   of total score of CDP scale. These re-
sults showed that girls and included children 
were more willing to communicate and so-
cialize with peers who have developmental 
disabilities compared to boys.

Acceptance of peers with developmental 
disabilities usually increases with age, most 
often because children gain more knowledge 
about the world around them as they grow. 
On the other hand, this knowledge does not 
always have to be positive, so it happens that 
children also learn negative cultural values   
and norms related to disabilities. According 
to a study by Hazzard et al. [24], conduct-
ed in the USA, on a sample of 367 students 
in which knowledge about people with dis-
abilities was examined, no statistically signif-
icant difference was observed between boys 
and girls. However, the authors observed that 
older students (10 and 11 years of age) had 
significantly higher level of knowledge about 
people with disabilities compared to young-
er students (8 and 9 years). In contrast to this 
study, we did not notice a significant differ-
ence in the average values   of the total score of 
CKHPS scale, neither in the score of CATCH 
and CDP scores between the groups of chil-
dren aged 9, 10 and 11. However, the results 
of our study showed that girls (27.88±5.88) 
had a significantly higher level of knowl-
edge about disabilities compared to boys 
(25.50±4.69) (p=0.009). The importance of ac-
quiring knowledge about people with disabil-
ities is shown in a study by Talijan et al. [25] in 
which a change in attitudes toward students 
with Down syndrome was examined using an 
imaginary contact program. The experimental 
group was educated by a program of imag-
ining contact with children with Down syn-
drome for 6 weeks, while the control group 
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of the examined children was not educated in 
that period. The authors found that in the ex-
perimental group of children after education, 
the total score of attitudes (109.72±20.79) and 
knowledge (34.36±8.90) about persons with 
developmental disabilities was statistical-
ly significantly higher than the score of atti-
tudes (73,52±23.57) (p<0.001) and knowledge 
(31.12±6.23) (p=0.031) before education by 
imaginary contact, while in the control group 
of examined students no statistically signifi-
cant difference was observed, before and after 
the period without education.

One of the goals of the study by Hazzard 
et al. [24] was to examine whether knowledge 
had an impact on the attitudes of peers who 
have a disability. The study found that there 
was a statistically significant and positive 
correlation between knowledge and attitudes 
(r=0.350; p<0.001), which means that children 
who have more knowledge about people with 
disabilities have a more positive attitude and 
they accept these children better. Based on 
this data we assumed that children who have 
more knowledge about children with devel-
opmental disabilities also have more positive 
attitudes. However, our study did not find a 

statistically significant correlation between 
the knowledge or frequency of contacts in re-
lation to the attitudes of respondents towards 
students with disabilities, which means that 
we found that higher frequency of contact 
and higher level of knowledge do not mean 
more positive attitude. 

Conclusion

Our research has shown that girls have a sig-
nificantly higher level of knowledge and fre-
quency of contacts toward peers with devel-
opmental disabilities. Also, students who are 
included have more frequent contacts with 
peers with developmental disabilities than 
students who are not included, but difference 
in terms of attitudes and knowledge were not 
observed. The differences in attitudes, fre-
quency of contact and knowledge between 
groups divided by age were not observed. 
Our findings suggest that frequency of con-
tacts and knowledge of students about peers 
with disabilities does not impact the forma-
tion of more positive attitudes towards stu-
dents with developmental disabilities.
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Znanje i učestalost kontakata kao faktora u formiranju stavova djece 
osnovnoškolskog uzrasta prema vršnjacima sa smetnjama u razvoju
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Uvod. Viši nivo znanja i česti kontakti sa vršnjacima sa smetnjama u razvoju mogu uticati na pojavu 
pozitivnijih stavova učenika prema vršnjacima sa smetnjama u razvoju. Cilj istraživanja je bio da se 
ispita važnost znanja, učestalosti kontakata i drugih faktora koji mogu uticati na stavove učenika 
tipične populacije prema vršnjacima sa smetnjama u razvoju.

Metode. Studija je obuhvatila 140 učenika 4. i 5. razreda osnovnih škola. Istraživanje je sprovedeno 
u periodu od decembra 2020. do marta 2021. godine, u dvije osnovne škole. Chedok McMaster skala 
korišćena je za ispitivanje stavova učenika prema vršnjacima sa smetnjom u razvoju, dok su skala za 
kontakt sa hendikepiranim osobama i skala o znanju djece o osobama sa smetnjama u razvoju kori-
šćene za procjenu učestalosti kontakata i znanja o smetnjama u razvoju.

Rezultati. Djevojčice su pokazale značajno viši nivo (25,21±6,21) učestalosti u kontaktima sa učenici-
ma sa smetnjom u razvoju u poređenju sa dječacima (19,66±7,30) (p=0,043) i viši nivo znanja (27,88 
± 5,88) o smetnjama u razvoju u poređenju sa dječacima (25,50±4,69) (p=0,009). Ispitanici koji školu 
pohađaju zajedno sa djecom sa smetnjama u razvoju (31,07 ± 8,41) pokazali su znatno veći nivo 
učestalosti kontakata sa učenicima sa smetnjama u razvoju u odnosu na ispitanike koji ne pohađaju 
školu sa vršnjacima sa smetnjama u razvoju (13,72±6,32) (p=0,001).

Zaključak. Naše istraživanje je pokazalo da djevojčice imaju viši nivo znanja i kontakata prema vrš-
njacima sa smetnjama u razvoju. Takođe, učenici koji su u inkluziji imaju češće kontakte sa vršnjacima 
sa smetnjama u razvoju od učenika koji nisu u inkluziji.

Ključne riječi: stavovi, učenici osnovne škole, smetnje u razvoju 


